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Abstract

Music and rhyme are indeed inseparable constituents of the human language in general and
can undoubtedly play a double role in enhancing the communicative skills of the users of
each given language if its innate prosaic and metric features are manipulated properly.
Relatedly, when it comes to the issue of Second Language Acquisition a teacher can rely to a
great extent on the potential power of music and rhyme since these features can facilitate
the learning process through their numerous merits. In addition, it can be claimed, that
aspect of learning in SLA which might take the advantage of the musical and rhythmic
features of a language to a great extent is vocabulary learning for children as new learners.
To find the extent to which such a claim is valid, the present study is to focus on a sample of
Iranian Pre-School Children’s EFL program revolving around vocabulary learning based on a
three week syllabus designed to include vocabulary material in form of bilingual (Farsi-
English) content-based poems. At the end of the six week syllabus through some oral
quizzes the level of their proficiency in absorbing the new vocabulary were measured by
trying to evaluate their recall or the involuntary vocabulary rehearsal. Taking the outcomes
into consideration, finally it was revealed that the children had shown a greater knowledge
of the new vocabulary items they were exposed to through poetry than those ones taught
by ordinary non-prosaic language.

Keywords: foreign language acquisition, input, poetry, prosaic features, rehearsal,
vocabulary

INTRODUCTION AND LITERATURE REVIEW

Undoubtedly, music and rhyme are integral constitutive parts of the human language,
not only for the illocutionary effects they might make for, but also for their potential to
reinforce the communicative skills of the users of each given language. As a critic (Del
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Campo, 1997) asserts interaction is a multimodal construct, and the meaning produced
in the course of this process to some degrees relies on “intonation” and “the musical
character of language” (as cited in Mora, p.147). Besides, it is important to notice that
such a quality is one of the earliest features an infant is to get aware of and what in
advance to rely on to facilitate the acquisition of the mother tongue. Several researchers
have emphasized on this fact. As Loewy (1995) notices “music of speech is the earliest
dimension of language that is used and understood by children” (p. 61). Mora (2000)
claims, the repetitive features and the musical nature of language is the very factor
which is to affect “the entire language acquisition process” (p.148) since a child can
imitate the rhythm and musical patterns of the language much prior to the time he can
say them (149).

Based on what was asserted above about the musical nature of language, it is not hard
to infer how this natural property of human language can be counted on in the field of
Second Language Acquisition. Precisely, a teacher can count to a great extent on the
potential probably as “the most effective kinesthetic activit[ies] for language learning
(Schunk, p. 118). In truth, the recurrent symmetrical sonic features or the prosaic
features of a language foregrounded through repetition in poetry or song can be relied
on in teaching EFL especially in case of young beginner learners as it is much pleasant to
them to recite melodious poems or songs. In addition, the fact that they have not yet
surpassed the critical age and their flexible mind is fresh with the recent experience of
their first language acquisition is a proof to the matter and justifies why easily they can
memorize poems or songs exposed to them through several repetition while older
learners might not. Also one should not forget the fact that there exists less anxiety level
as well as fewer contextual constraints for the younger learners because they show no
distaste like older learners toward a class program based on games, songs, poem
recitations and other group musical activities for fun. Furthermore, their interest in
imitating foreign sounds paired with music, without feeling embarrassed about the
probable mistakes, will assist them to store much in their long-term musical memory;
what is to be accessible for mental rehearsal and memorization (Mora, p. 150).

Among the studies done in case of ‘poetry, musicality and vocabulary learning’ a large
number of them emphasize the fact that such a technique can be much more effective
when it comes to ‘vocabulary acquisition’ as one of the major tasks of an EFL program at
the early stages. For example, Lynch (2006) puts forth, music can increase the level of
exposing to the new vocabulary; what shall be used as an effective device in facilitating
the process of “acquiring high frequency words” (Mudawi, 2015): “a new strategy for
teaching core vocabulary to children in early stage” (53). In line with Mudawi’s
assertions it can be referred to Griffee (1992) believes that the accumulated vocabulary
by the aid of songs shapes unconsciously a database of important vocabulary items to
be extracted when needed (as cited in M. Carmen Fonseca-Mora and Mark Gant, p.15).
Daniels (2003) also emphasizes the fact that music have a remarkable impact on
children’s second language vocabulary learning for the reason that “Through the use of
songs, rhymes and music, children are able to retain much larger amounts of
information” (Ortis, 2008, p. 207).
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To find the extent to which the above-mentioned claims can be valid, the present study
is to focus on a sample of Iranian Pre-School Children’s EFL program and how their
English vocabulary learning is enhanced by taking the advantage of poetry and rhyme.
However, the pre-condition for such an experiment is finding how the process of
vocabulary learning might be assisted through adopting such a poem- based method.
Moreover, it shall become clear through what proper tool or material, the provided
inputs, that are the new vocabulary items, can be exposed to the learners in the best
way since absolutism, or assuming a kind of universality, is not valid in case of the
adopted teaching methods and it is the task of a teacher to have an eye on contextual
properties in case of the physical facilities as well as the psychological or cognitive
filters: the innate features of the first language of the learners. Precisely, although it is a
valid claim to confirm the effect of poetry-based or rhythmic language of poetry on a
foreign language learning program, especially when it comes to the issue of vocabulary,
a researcher must not ignore the existing relativism in this case and shall concentrate
on the innate poetic and prosaic features as well as the place of pedagogical poetry in
the culture engendering the first language of the learners specifically in hope of finding
more effective strategies. For instance, besides confirming the impacts music can have
on vocabulary acquisition, by taking into consideration the specific sound patterns of
south eastern languages of Asia, Moriya (1988) emphasizes the value of making use of
songs for enhancing the word pronunciations as well because repetitions of the songs
can help the learners come up with the differences between those languages and
English in case of pronunciation. In accordance, Ohata (2004) draws attentions to the
difference between English and Japanese “vowels, consonants and syllable types” and
considers poem as an effective and persuasive practice to be replaced by other activities
and drills in class to make students catch up with new sound patterns in English; what
they can help them much to eradicate the constraints in the way of the large amount of
new vocabulary exposed to them through poems or songs.

Taking into account the above issues, it can be deduced that an Iranian teacher must
look for a proper method based on the innate features of Farsi so as to apply the use of
poem, rhythm and prosaic features of language to English teaching if he intends to grasp
more positive results. This is indeed a very hard task and not many studies have been
done in this field since it has always been supposed that the methods used to teach a
foreign language like English, which is a far cry from Farsi, was at the early stages
imitative: an imitation or adaptation of the western classic methods. However,
fortunately some recent research has provided good clues about the matter; what can
be claimed to have influenced the present study to a great extent. The due research has
been conducted by Dr. Behrouz Mahmoodi Bakhtiari and he has provided a
comprehensive account of it at a Seminar in Tehran in a lecture. To put in nutshell, he
stars with the Persian language’s rich poetic background and speaks of how historically
such a powerful prosaic trend has gone beyond mere literary or aesthetic boundaries
and has found the way to the realm didacticism or pedagogy in many fields of science as
well as humanities and language teaching. To bring proof to his assertions he refers to
examples of language teaching guide books from centuries ago, in case of teaching
Arabic or Turkish, and how they were formed like a bilingual dictionary in form of verse
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lines drawing on vocabulary or grammatical matters. A kind of readable poetry which
with its strong rhythmic and prosaic qualities could be easily memorized by learners
therefore a good help to them at the early stages of learning a foreign language by
facilitating the process of Involuntary Vocabulary Rehearsal. He then goes further and
focuses on the first example of such books written for Iranian English learners more
than a century ago; a powerful bilingual vocabulary and grammar encyclopedia which
would insert English words into known Farsi metrics and prosody giving the meaning of
words or explaining the grammatical points.

Focusing on Dr. Bakhtiari’s insightful research, the present study - concerning the
effects of using poem as a method for vocabulary teaching to young Iranian learners -
can give direction to its procedure and methodology. What is done here by taking into
consideration the valuable language teaching heritage methods in Iran, guided this
study to a new prospective: to construct a new teaching strategy to be applied to the
chosen samples in order to become able to monitor the final results based on a reliable
and valid ground. This new structured method can be claimed to be an attempt to meet
in an efficient manner the goal of teaching vocabulary to Iranian English learners of pre-
school; what can be defined as teaching vocabulary through pedagogical poetry; a
poetry which is bilingual and content-based and able to provide a proper
contextualization of the new input catalyzing the Involuntary Rehearsal process in
advance. The adopted method and procedures will be fully explained later in due parts.

RESEARCH QUESTIONS

The purpose of this study is to find how by the aid of a kind of poetry, which is bilingual
and content-based, the new vocabulary can be exposed to Iranian pre-school children.
Additionally, it is intended here to find the way consequently such a kind of poetry can
affect the formation of a broader knowledge of vocabulary those learners. These
questions then can be introduced as the research questions:

1. Can a kind of bilingual poetry, written based on the rhythmic and prosaic
features of Iranian learners’ first language which is Farsi, act as an important
factor in the process of acquiring English vocabulary at the early stages?

2. Can it be claimed, that such a kind of ‘bilingual’ poetry - as discussed above - is
efficient enough to act as a catalyzer facilitating the process of Involuntary
Vocabulary Rehearsal?

METHOD
Participants

To fulfill the expectations of this study, a sample of 12 Iranian (Farsi Speaking) children
(between 5 to 7 years old including 6 boys as well as six girls) were selected from
among 24 volunteers to achieve a homogeneous sample. To fulfill the task an IQ test
according to Raven’s Progressive Colored Matrices (Raven, 1998) was hold among all 24
volunteers. Additionally, to make for a more valid study, the 12 chosen children were
examined in separate interviews by the presence of their parents so as to make sure if
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previously they have acquired some knowledge of English vocabulary or not. Thus
validity of the chosen sample was double-checked.

Procedure

A six week syllabus for the 12 children was designed. Each week had two sessions one
hold on Saturdays from 10 to 12 AM and the other one of on Wednesdays from 5 to 7
PM. The first session in each week was allocated to a content-based vocabulary
exposition unit through some bilingual songs and poems, which recited first by the
teacher for some times and then repeated by whole class in form of a musical game.
After about some pauses and intervals whenever the teacher found necessary the same
act of recitation and repetition would be going on again but this time with the teacher’s
intentional pauses or silences to let the children recite by heart if they can. At the end of
each of these first sessions of the week some the teacher would use some flash cards
with the picture of the lexical item introduced through the songs, telling its name in
Farsi, and then asking the students if they can remind the English equivalent of the item
after telling what it is in Farsi. It was repeated for several times till the end of the class.
Also, during the repetitions the teacher would shift the manner sometimes by telling the
English word asking for its Farsi equivalent, till the end of the class. In case of functional
words or other structures exposed through the poems or songs the teacher would ask
question about the English equivalent of each item, or vice versa, in form of a game or
match with a reward for the one who can remember more than the other ones.

The first half hour of the second session in each week was allocated to some activities
based on the songs or poems rehearsed in the last session. Later on the students were
taught new vocabulary items, related to the same area or context dealt with through
musicality and poem in the previous session. But the difference was in fact lying in the
method of exposing the vocabulary input to the children. Definitely, items were
introduced to the student in form of a story in Farsi but not with a musical language. In
the course of the narration students were exposed to the English equivalent of an
intended word. Some exercises were also designed in order to check the level of their
knowledge about the new vocabulary acquisition in those stories by using flash cards or
games in the same manner as what was done in the previous session of that week. At
the end of the session some volunteers were asked to retell the story they had this
session by trying to use as much as they can the new English words they had faced.
Relatedly at the first session of the next week items covered in the previous session as
well as those of the two session ago would be put into practice again by reciting again
the songs and poems or retelling the stories they had been told.

Data Collection

Relying on the procedure of the present study explained above, at the end of the six
week syllabus through some oral quizzes the level of the proficiency of the students in
absorbing the new vocabulary were measured by trying to evaluate their recall or the
involuntary vocabulary rehearsal. To be specific, the quizzes which were hold
separately for each learner, consisted of two items: in the first item some flash cards
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with pictures were provided and they were asked the name of it in Farsi and English -
30 flash cards, five ones allocated to each of the six vocabulary units within the syllabus.
In the second item they were told a new Farsi story, with the familiar vocabulary items;
what was in fact like an oral cloze test. Then, they had to fill in the blanks the knowledge
of vocabulary they had acquired through the six- week program. Again 30 vocabulary
items from the covered six units during the program were selected to grasp validity and
objectivity of the study: five items chosen randomly from each unit to fill in the blanks.
The blanks to be filled were shown to them by pauses after the teacher had told the
English or Farsi equivalent of the appropriate answer. It is necessary to notice that
validity of the random vocabularies chosen to be included in the quizzes were checked
based on Messick’s ‘Validation Theory’ (1989).

4. Collected Data

The data collected through the interviews were tabulated in this format:

Item I

U2np U3p U4np USp Ué6np
Tv4 Tv3TVYV2 TVv2TVY3T V2
FY1FVY1F F F F V1

PT PT PTv 1 PT PT PT
L1 PF PF PFv 1 PF v2 PF PF V1
UN UNv1 UN UN UN UN V1

RT RT RT RT RTv2 RT

RF RF RF RFv 1 RF RF
Tv3 Tv2 TY4 Tv3 TVv2T v3

F F vl F F F F v2
PT PT PT PT PTv' 1 PT
L2 PF PF PF PFv'1 PF PF

UN UNv'1 UN UN UN UN

RTv' 2 RT RTv' 1 RT RTv 2 RT

RF RF RF RFv'1 RF RF

Tv3 TVv3 TVY5 Tv3 Tv4 T v2

F F F F F F

PT PTv1 PT PT PT PT v 2
L3 PF PF PF PF PF PF

UN UN UN UN UN UN

RTv' 2 RT RT RT RTv 1 RT

RF RFv1 RF RFv' 2 RF RF V1

Tv3 Tv2 TY4 Tv2 TV3T V2

F F F F F Yv1F
PTv'1 PTv 2 PTY'1 PT PT PT

L4 PF PF PF PFv'1 PF PF v' 1
UN UNv'1 UN UNv' 2 UN UNVv'1
RTv'1 RT RT RT RTv'1 RT v 1
RF RF RF RF RF RF
Tv3 Tv2 TY2 TVv3 TV4T V2
F F F F F F

LS PT PT PTv'1 PT PTv'1 PT
PFv'1 PFY 2 PF PFv'1 PF PF v 1

UN UNv'1 UN UN UN UN
RTv'1 RT RTv2 RT RT RT
RF RF RF RFv'1 RF RF v 2
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Tv5 Tv3TVvY3 TVv3 TV2T

F F F F F F v2
PT PTv' 1 PT PT PTv'1 PTV 1
L6 PF PF PF PF v'1 PF PF

UN UNv1 UN UN UN UN
RT RT RTv2 RT v1 RTv' 2 RT
RF RF RF RF RF RF v 2
Tv4 Tv4 TVv3 T v3 TVY3T V1

F F F F F F
PT PT PTv'1 PT v1 PT PT v 1
L7 PF PF PF PF PF PF v 2

UNv 1 UN UNv1 UNY1 UN UNVv' 1
RT RT RT RT RT v 2 RT
RF RFv 1 RF RF RF RF
Tv3 T v2Tv4 TVv3TVY1T v2

F F F F F F V1
PT PT v1 PT PTv' 1 PT PT
L8 PF PF PF PF PFv'1 PF V1

UN UNv1 UN UN UN UN
RTv' 2 RT RT RT RT v 3 RT
RF RFv'1 RFY'1 RFv'1 RF RF v 1
Tv4 Tv4 T V2TV2TV3 TV2
Fv1 F F F F F
PT PT PT PTv'1 PTV'1 PT
L9 PF PFv'1 PF v'1 PF PF PF v 1
UN UN UN UN UN UNVv' 1
RT RT RTv'2 RTv'1 RTV' 1 RT
RF RF RF RFv 1 RF RF v 1
Tv4 Tv3 TY2 Tv1TVv1T v3

F F F F F F
PTv'1 PT PTv'1 PTv'1 PTV1 PT V1
L10 PF PFv'1 PF PF PF PF

UN UN UN UN UN UN
RT RT RT RT RTv 2 RT
RF RFv'1 RFv'2 RFv'1 RF RFv 1
™V3 TV4 T v3T Tv2TVv3
F F F F F F
PTv'1 PT PT PT v3 PTv' 1 PT
L11 PF PF PF v'1 PF PF PFv' 1
UN UN UN UNv2 UN UN
RTv'1 RT RTv'1 RT RTv2 RTY 1
RF RFv'1 RF RF RF RFv 1
Tv3 Tv4 TY4 TV2TV3 T V2
F F F Y1 F Fv1 F v1
PTv' 1 PT PT PT PT PT
L12 PF PFv' 1 PF PFv 2 PF PF v' 1
UNv'1 UN UN UN UN UNVv'1
RT RT RT RT RTv1 RT
RF RF RF RFv 1 RF RF

Item II
Ulp U2np U3p U4np US5p Uébnp
T v3Tv2 TVv3T T v5T V2
F F FY1F F F v 1
PT PTv'1 PTY'1 PT v 2 PT PT

L1 PF PF PF PF v'1 PF PF

UN UN UN UNv'1 UN UN v1
RT v'2 RT RT RT RT RT
RF RF v 2 RF RF v'1 RF RF
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T vaT V3T 3T v2T v3 T 73
F F F F F F v 1
PT v1 PT PT PT v1 PT v2 PT
L2 PF PF PF PF v1 PF PF
UN UN UN UNv1 UN UN
RT RT v1 RTv2 RT RT RT v1
RF RF v'1 RF RF RF RF
T v2 TVYv2 TVY3 TVv3 TVv4 T V2
F v1 F F F F F
PT v1 PT PTv' 1 PT PT PT v 1
L3 PF PFv' 2 PF PFv'1 PF PF
UN UN UN UN UN UN
RT v'1 RT RTv'1 RT RTv1 RT
RF RFv'1 RF RFv'1 RF RF v 2
Tv4 TVv2 T3 TVv1 TV3 T V5
F F F F F F
L4 PT PT PT v1 PT PTv1 PT
PF PF PF PFv'2 PF PF
UNY1 UNv1l UN UNv1 UN UN
RT RTv'1 RT RTv1 RTY1 RT
RF RFv'1 RFVv 2 RF RF RF
g““ Tv3 Tvli Tv2 Tv3 T v1
PT F F F v1 F F
PF PTv1 PT v1 PT PTv1 PTV1
L5 UN PF PF PF PF PF v2
RT v 1 UN UN UN UN UN
RF RT RT RT RTv1 RT
RFv1 RFv1 RFVv2 RF RF v1
T v3 TVv2 T v3 T Vv2 T VvVv4 T V2
F F v1 F F F F
PT PT PTv1 PT PT PT
L6 PF PFv1 PF PFv1 PF PF v2
UN UN UNv1 UNv1l UN UN v1
RT v2 RT RT RT RTv'1 RT
RF RFv1 RF RFv1 RF RF
Tv3 T VY3 T v4 TVv1 T V5 T V3
F F F F F F
PT PT PTv1 PTVv1 PT PT v1
L7 PF Vv1 PF PF PFv'2 PF PF
UN UN VY1 UN UN UN UN
RTv'1 RT RT RTv'1 RT RT
RF RFv1 RF RF RF RF V1
TVv5 T V3 T v4 T v2 T V3 T v2
F F v1 F F F F
PT PT PTv1 PT PTv1 PTVv2
L8 PF PF PF PF v2 PF PF
UN UN UN UNv1 UNVv1 UNV1
RT RTv1 RT RT RT RT
RF RF RF RF RF RF
Tv4 T v4 TVv5 T Vv2 T V3 T V3
F F F F F F v1
PT PT PT PTv1 PTVv1 PT
L9 PF PF PF PF PF PF
UN UN Y1 UN UNv1 UN UN
RT RT RT RT RT RT
RFv1 R RF RF v1 RFv1 RF V1

145
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T Vv5 T v3T v2 T v3 TVv3 T V1

F F F F v1 F F V1
PT PT PT v2 PT PT PT v2
L10 PF PF PF PFv1 PF v1 PF

UN UN UN UN UN UN v1

RT RT v1 RT v1 RT RT v'1 RT

RF RF v'1 RF RF RF RF

T v4 T v2 T v3 TVv2 T v4 T V2

F F F F F F

PT v1 PT v1 PT PTv1 PT PT
L11 PF PF v1 PF v1 PFv2 PF v1 PF v2

UN UN UN UN UN UN

RT RT RTv'1 RT RT RT

RF RFv1 RF RF RF RF V1

T v3 Tv3 T v4 TVv2 TV3 T V2

F F v2 F F v2 F F

PT v1 PT PT PT PT PT
L12 PF PF PF PF PF PF v2

UNVv1 UN UN UNv1 UN UN
RTv'1 RT RTv'1 RT RTv2 RT
RF RF RF RF RF RF V1
L = Learner
U = Unit
p = Poem-based
np = Not based on poem and song
T= True Answers
F= False Answers
PT= True Answer after some pauses
PF= False Answer after some pauses
UN= Unanswered
RT= True Answer after the teacher’s repetition of the Farsi or English equivalent
RF= False Answer after the teacher’s repetition of the Farsi or English equivalent

DATA ANALYSIS AND RESULTS

The classified collected were then put into analysis in light of the mean percentage in
case of each item and sequentially each pair of correspondent outcomes ( ‘p’ and ‘np’)
were compared to one another. For a more clear-cut reflection they were diagramed as
follows:

5:1.T’/ ‘F

T =

.1.90%

46.95%
66.50%

4.95%

. lp) . lpl

M ‘np’ M ‘np’
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5: 2. ‘UN’ (‘p’ and ‘np’)

1 U N 1
10.00%
5.00%
0.00% I
1 2
1.p 2.np

5:3.'PT’/ ‘PF’ (‘p’ and ‘np’)

'PT'/'PF'

1 2
1.p" B PT’
2.np’ H ‘PF

5.4.‘RT’/ ‘RF’ (‘p’ and ‘np’)
'RT'/'RF'

16.00%
14.00%
12.00%
10.00%
8.00%
6.00%
4.00%
2.00%
0.00%

1.p’ N RT
2. np’ B RF’
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Taking into consideration the above data and diagrams, some important results can be
inferred:

1. As the percentages show, in case of T/F, all the 12 learners were more successful
in providing true answers when dealing with the items containing vocabulary
from the poetic input, rather than the none-poetic one, they had during the
sessions. This can indeed be a good proof to the positive effect of the rhythmic
and prosaic effects of poetry in teaching vocabulary to EFL learners. Relatedly,
such a fact, can be inferred from when the greater percentage of the false
answers to the items vocabulary acquired through non-poetic method is
compared to the number of false answers in case of poem-based vocabulary
items acquired. Additionally, focusing on the matter of Standard Deviation (SD),
can be also much meaningful in comparing false answers in p and ‘np’,
vocabulary items: 1.7 for ‘p’ while 5.6 for ‘np’. Actually here deviation from the
mean number of false answers can be inferred to stand for the homogeneity or
inhomogeneity of the samples (12 learners). Another way, it can be claimed that
in case of ‘p’ the lower SD rate shows the less variety or the fact that leaners
were more or less of the same rate of false answers; what can be taken that
acquiring vocabulary items through poetic and rhymed input has been nearly of
the same effectiveness in all the 12 learners. In contrast, dealing with the rate of
SD for ‘np’ sheds light on less homogeneity between the samples’ knowledge of
the vocabulary acquired that can indicate something important: rhyme and
meter or poem-based vocabulary input can affect the learners much more by
reducing the possibility of probable inhomogeneity caused by some learner’s
weakness in dealing with non-poetic vocabulary input.

2. The percentage of the unanswered items can also be illuminating in this study:
only in 1.35% of the ‘p’ items, the leaners remained silent or were unable to
reply while the rate in case of ‘np’ was 8.3. The inability to provide an answer can
stand for the fact that the act of lateralization has not been done well; what
prospectively may stand for the fact that the method through which the input is
exposed to the learners is not effective enough. Thus, it can be ascertained that
learners had less difficulty to answer to vocabulary items acquired based on
poems.

3. Pause or hesitation in answering a vocabulary test or item is much significant
and can stand for two things at least: first of all that the learner is not sure about
the true answer because acquisition procedure has not been effective enough at
some points or secondly, to mean that the process of involuntary mental
rehearsal (din) has not been catalyzed efficiently through the exposed input. To
take into consideration the significance of pauses in the present study, it was
divided into two sub-items: true or false answers after the occurrence of pauses.
The data analysis then showed on average 8.6% of true answers after the
learners’ hesitations in case of poem-based vocabulary materials while the
average rate in case of the unpoetic input was 7.1%. There is therefore not much
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difference between the two items from this perspective and this fact implies the
natural hesitation of learners for putting the effort in to find the answers by
dealing with the probable passive vocabulary items acquired. However, the
analysis shows quite different results when it comes to the issue of false
provided answers after pauses. Precisely, the average percentage for poem-
based ‘PF’ was only 3% while it was 13.2% for non-poem based vocabulary
items. This in then to prove the fact that learners had much more doubts about
the meaning of the vocabulary items they had acquired through the no-poem
based inputs and even after some hesitations for getting to the true answers they
were not successful. This might again stand for the fact that words learned
through such a method were not in their mind as active as those acquired
through poem-based materials.

4. The last item which was measured in this study is the matter of ‘repeating’ and
how it might help the learners to find the true answers which they were unable
to get at the first time the item exposed to them. To check the effect of ‘repeating’
then the average percentage of the true or false answers provided by the
learners after the teacher’s rereading of the item was calculated. Actually, such
an act of ‘repeating’ would stimulate their mind so as to recheck their knowledge
of the vocabulary item put into question; a process directly affected by their
involuntary mental rehearsal. Hence, the number (or percentage) of true or false
answers provided by the learners in case of the poem-based vocabulary items
and those not acquired through poem and rhyme on the total level can be taken
as a good category to measure the effect of relying on poem as an effective
vocabulary teaching method. What was found by data analysis in this study was
then to prove such a fact as the ‘RT’ range was 14% in case of the questions
which their answers were acquired through poem while it was 3.1% for the non-
poem based ones. Relatedly, ‘RF’ percentage for the former was only 1.1% which
is rather low in comparison to that of the latter which was 11.6%.

CONCLUSION

The present study was an attempt to focus on a sample of Iranian Pre-School Children’s
EFL program revolving around vocabulary learning through the exposition of input
through a kind of bilingual poetry. As a matter of fact, such a method might be claimed
to be much advantageous since the musical and rhythmic features of a language - the
mother tongue - to a great extent can stimulate the learners’ mind by stimulating their
involuntary mental rehearsal; a process which in case of vocabulary teaching can be
much efficient since for pre-school EFL learners ‘recall’ plays a major role in the field of
vocabulary learning by activating the probable passive inputs; thus catalyzing or
facilitating the process of lateralization and acquisition.

Going through the study and analyzing the data gathered, it can now be rather likely to
confirm the positive effects and benefits of relying on a poem-based vocabulary
acquisition method. Consequently, on such a basis this study can provide reliable
answers to the aforementioned ‘Research Questions’. Precisely, the study was successful
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to a great extent to depict how a kind of bilingual poetry, written based on the rhythmic
and prosaic features of Iranian learners’ first language which is Farsi, could be much
effective through facilitating the process of Involuntary Vocabulary Rehearsal and
recall; what was indeed because of the way a method of that quality is able to stimulate
the learners lateralization of the English vocabulary items and their Farsi equivalents
via rhythm, prosody and its outstanding unique feature which is the facility of repeating
and recalling what is versified.
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